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Introduction 

Creative Writing is a powerful instrument for young students to use to express 

their thoughts, ideas and feelings about what they have read, seen or experienced. 

Instead of copying from the blackboard and filling worksheets, children are more 

and more often being encouraged to take ideas and emotions and communicate 

them to others. In Kindergarten there are a lot of different ways for children to 

write creatively such as to use drawings to record their feelings and observations 

or to create narratives. Hence, writing creatively is integrally linked to uncovering 

thoughts and ideas.   

A great challenge however, with thinking is that is pretty much invisible as 

children “do not readily see their own cognitive moves” (Visible Thinking 2013). 

Therefore, it is extremely important for teachers to enable children to share their 

thinking and become aware of their own thinking strategies. “Visible Thinking” of 

Harvard’s Graduate School of Education is systematic research-based approach 

which uses thinking routines for fostering students’ deeper understanding of 

content and developing thinking abilities (Visible Thinking 2013).     

This study works toward implementing several thinking routines while creatively 

rewriting three traditional childhood stories using digital technology.  

 

Creative Writing 

In the 21st century most of the central issues for Early Childhood Education are 

being driven by Creativity. The impact of creativity is such that is considered to 

mailto:kurmell@yahoo.gr


form an underlying mechanism for teaching and learning which creates new 

challenges. Creativity is defined "as the process of producing something that is 

both original and worthwhile" or "characterized by originality and expressiveness 

and imaginative" (Csikszentmihalyi & Sawyer 1995, Runco 2003). Torrance (1977) 

presented creativity as an ability which is present in all emotional and cognitive 

activities and in all kinds of work and endeavour, laying the foundations of all 

aspects of human life and development.  

Today, creativity is considered to be an essential “life skill which needs to be 

fostered by the education system because it has the potential to solve a range of 

social, political and economic problems (Kampylis 2010). Especially in a society 

characterized by uncertainty and rapid change the ability to think creatively is 

becoming the key to success. Xanthakou (1998) claims that the development of 

creative thinking skills should be a primary goal of education and suggests seven 

basic elements (problem sensitivity, fluency, flexibility, originality, resourcefulness, 

making associations and tolerance for ambiguity) that teachers need to be aware of 

in order to maximize the creativity potential of all students.  

Creativity in early childhood education has been mostly associated with Art. 

However, in the recent years, Literacy and most particularly, Writing are being 

approached creatively by teachers. This is not considered to be surprising since 

Writing is “the activity of expressing ideas, opinions and views (Gerde et al. 2012)”. 

Consequently, the writing process could be seen as “the free expression of a child’s 

personality, the verbal enunciation of their individual creativity” (Dawson, 2005). 

From this view, the idea of expressing creativity or communicating one’s own 

thoughts through writing is “to produce something different, unique and new from 

others because writing involves one’s own thinking, feelings, emotions and 

viewing the world from one’s own perspective” (Vazir & Ismail 2009). 

Creative writing implies imaginative tasks such as writing poetries, stories and 

plays (Harmer 2001). Originally, the term came into use as an understandable 

response to the sidelining of the writer’s creative role by literary critics and 

theorists: “what is now called Creative Writing is a historical effort to treat 

literature as a creative activity rather than an object for interpretation” (Myers 

1994). According to Brookes and Marshall (2004) creative writing is characterized 



by originality and imagination rather than truthfulness or standardization of 

thoughts. Creative writing involves going beyond the ordinary without deviating 

from the normal values, creating ideas that are different from everyone else’s ideas 

with the help of one’s imagination, achieving originality, and writing fluently while 

taking pleasure in the act of composing, and going beyond the standards 

(Temizkan 2011).  

Tompkins (1982) stresses the significance of creative writing for the mental 

development of the child as well as the development of communication skills and 

gives seven reasons for which children should write their own stories: a) to 

entertain; b) to foster artistic expression; c) to explore the functions and values of 

writing; d) to stimulate imagination; e) to clarify thinking; f) to search for identity; 

and g) to learn to read and write. As Louari & Paparousi (2011) suggest, advocates 

of the particular writing approach such as Graves (1983) and Calkins (1986 / 1991) 

believe more generally, that a basic reason why the techniques of creative writing 

enable the teacher to train his students to write better is the fact that this 

particular approach encourages the students to actively participate in the process 

of written communication, that is to express their own feelings in written form and 

to realize how important the preparation, the reviewing and the publication of 

their creations are. In this context, creative writing can help students who 

experience difficulties mastering the process of writing. According to McVey (2008) 

student’s difficulties with writing can be categorised as follows: 

a) Problems of ability: students struggle with grammar, and are unsure about 

spelling or the structuring of sustained pieces of writing; they find it difficult to 

distinguish between genres and styles of writing, and have particular difficulty 

with academic writing, 

b) Problems of engagement: writing – and, perhaps, reading – is seen as a chore, at 

best as a means to the ends of marks, merits, passes, awards. Certainly, it is not 

something to be enjoyed.  

Although we have entered the fourth decade of contemporary scientific research 

on creative writing, these difficulties are still reflected in many education settings. 

Classroom observations (Vazir & Ismail 2009) show that children’s writing is 

seldom related to their real or personal life experiences or contextual situations. 



Children who are imaginative expressionists and good story tellers have little or 

nothing to say through their writing, hence perform a routine task with little or no 

enjoyment and interest. Even in kindergartens where children are supposed to 

develop and refine their creative writing activities “more and more young students 

are spending time filling out phonics, worksheets and memorizing flashcards” 

(Resnick, 2007). But how creative is for kindergarteners to simply fill in gaps? 

 

Visible Thinking 

Many researchers have highlighted the importance of nurturing creativity in early 

childhood education. For Resnick (2007) nothing is more important for today’s 

children than learning to think creatively and to come up with innovative solutions 

to the unexpected situations that will continually arise to their lives.  

Creative writing is highly associated with creative thinking since it enables 

children to put their ideas and feelings on paper by using their imagination. 

However, developing thinking in Early Childhood Education is considered to be a 

complex task. Salmon (2010) indicates that when educators try to engage young 

children in thinking and talking about thinking, they are confronted with the 

concrete ways that children think. Therefore, educators need to work to make 

thinking much more visible than it usually is in classrooms (Perkins 2003).  

In order to cope with the difficulties of thinking, Harvard’s Graduate School of 

Education developed Visible Thinking approach. Visible Thinking is part of Project 

Zero’s Research Group which includes investigations into the nature of 

understanding, thinking, creativity and other essential aspects of human learning 

(Project Zero 2013). Visible thinking refers to any kind of observable 

representation that documents and supports the development of an individual’s or 

group’s ongoing thoughts, questions, reasons, and reflections (Ritchhart et al. 

2006). According to Tishman and Palmer (2005) Visible Thinking supports good 

thinking in a number of ways as it a) expresses a powerful view of knowledge b) 

demonstrates the value of intellectual collaboration and c) changes the classroom 

culture. Besides, when thinking is visible it becomes clear that school is not about 

memorizing content but exploring ideas. The approach has a double goal: on the 

one hand, to cultivate students’ thinking skills and dispositions and, on the other, 



to deepen content learning (Visible Thinking 2013). Visible Thinking includes a 

large number of classroom routines, easily and flexibly integrated with content 

learning, and representing areas of thinking such as understanding, truth and 

evidence, fairness and moral reasoning, creativity, self-management, and decision 

making (Visible Thinking 2013). 

 

Background and Context 

The study took place in the 8th public Kindergarten in Piraeus, Greece. The all-day 

class has 24 children (13 boys and 11 girls) and their ages range from four up to 

six years old. Most of the class’s population is greek while 3 girls come from Egypt 

and two boys from Albania.  

The goal of the study was to encourage children think about the stereotypical traits 

which commonly tend to be associated with particular characters that exist in 

childhood stories and to help them rewrite the stories from another point of view. 

Three popular traditional stories were used as story starters, “The three Little 

Pigs”, “Cinderella” and “Snow White”.  

All the creative writing interventions were based on the narrative point of view 

which encompasses a set of methods the narrator uses to convey his/her position 

in relation to the story being told (Rasley 2008).  

The thinking routines selected for the interventions were: a) the “See-Think-

Wonder”, b) the “Step Inside” and c) the “I used to Think…..Now I Think” routines.  

Several ICT tools were used to support thinking, writing and presentation of work 

and offer potential for children to be engaged as producers of their own 

imaginative stories.  

It should be noted that before embarking in this project children were constantly 

encouraged to practice thinking by responding to open-ended questions and 

participating in a number of decision-making opportunities. They were familiar 

with team work and cooperative learning. Lastly, kindergarteners were offered 

with plenty of time to experiment with the suggested ICT tools.  

 

 

 



Methodology 

Data was collected through classroom observations and by analyzing children’s 

pieces of creative writing in the real classroom situation.  

 

ICT Tools 

The ICT tools used to support this study were: a) Kidspiration software for 

combining creative writing with visual thinking methodologies and also for 

encouraging young students to develop thoughts and expand on their ideas; b) 

Comic Strip Creator for developing analytical and critical thinking skills and for 

inspiring children to narrate and write their own stories (Melliou, 2013). 

 

Intervention Description 

a) See-Think-Wonder 

This routine emphasizes the importance of observation as the basis for the 

thinking and interpretation step that follows the close looking (Ritchaart et al. 

2011). Therefore it was used at the first intervention to motivate children’s 

interest, stimulate curiosity and set the stage for inquiry.  

At the first week of the intervention the teacher presented to children the books of 

his choice, the “Three Little Pigs”, “Cinderella” and the “Snow White”. After that, the 

teacher divided class into three groups, as many as the stories, and asked children 

to narrate the story of their group and describe the main characters. All three 

groups’ descriptions were written in a chart paper. A concept map for each story 

was created and posted in the classroom. Following are the stories’ lists with the 

characters’ traits: 

Table 1 

“THE THREE LITTLE PIGS” 

PIGS: Good, Clever, Happy, Pink, Nice, 

They are family.   

WOLF: Bad, Despicable, Angry, 

Dangerous, Black.  

Table 2 

“CINDERELLA” 

Cinderella: Kind, Beautiful, Polite, 

Patient. 

Stepsisters: Ugly, Demanding, Rude, 

Bad. 



 

“SNOW WHITE” 

Snow White: Beautiful, Sweet, Gentle, 

Friendly, Innocent. 

Witch: Jealous, Bad, Selfish, Greedy, 

Cruel.  

 

In order to help children break commercial fairytale stereotypes, the teacher read 

stories about good wolves (e.g. René Gouichoux: The green wolf; Evgenios Trivizas: 

The three little wolves; Francy Stathatou: My dady the good big grey wolf) and 

presented many non-traditional images of princesses. Then, children were 

encouraged to name something they “See” in the pictures, to state what they 

“Think” about it (the interpretations of that observation) and then to raise a 

question. Some of children’s remarks are given below: 

Stratos: ‘I see three little wolves running inside the house. I think they are afraid of 

that big bad pig who wants to blow their house down. I wonder if pigs are nice and 

friendly as I thought they were when I read the first story”.   

Marilena: “I see a princess dressed up like a soldier who orders people to obey her. 

I think people dislike her because she orders them to bow. I wonder if a princess 

can be such an egoist person”.  

Students’ responses to the routine were written down to the three concept maps 

for all to see and compare new ideas that emerged.  

b) Step Inside 

This routine helps students to step inside the role of a character from a picture 

they are looking or a story they have read and to imagine themselves inside that 

point of view (Visible Thinking 2013).  Consequently, it became an ideal stimulus 

for asking children to imagine the stereotypical bad characters, which existed in 

the traditional stories, differently.   

After a rich discussion on the new characters’ traits that were placed on the 

concept maps, the teacher asked each group to immerse themselves into these new 

viewpoints. In order to help children describe the selected characters, the teacher 

used several prompts: 

1. “The three little pigs” 

- Imagine yourself as the wolf 



- How might the wolf felt when he saw the three little pigs running away from him? 

- What might he wanted to ask them? 

2. “Cinderella” 

- Imagine yourself as Cinderella’s stepsisters 

- How might they felt being ugly? 

- How might they felt having beautiful clothes but no friends? 

3. “Snow White” 

- Imagine yourself as the Queen. 

- How might she felt getting old? 

- How might she felt being lonely? 

To encourage children talk about the characters’ point of view, the teacher 

provided them with pictures that were used during the “See-Think-Wonder” 

routine. To further facilitate the whole process, the teacher created an activity 

sheet in Kidspiration presenting the character’s picture and asking children a) to 

find symbols that feels like the character b) to think of words that describe the 

character and c) to make a story of the character’s point of view. According to 

Ritchaart, Church and Morrison (2011), material that evokes an emotional 

response or embodies some sort of dilemma or question having multiple 

perspectives often works well. As children of that age experience difficulties to 

write down their conceptions, the teacher used narrative writing, the most 

traditional form of creative writing and more specifically the “first person 

narrative” (Rasley 2008). The purpose for using “first person narrative” was to 

help children uncover and convey their thoughts to the rest of the class. All 

children’s narratives were recorded to Kidspiration’s activity sheet (Picture 1). 



 

Picture 1: From the stepsisters’ viewpoint 

 

c) I used to Think…, Now I Think 

This routine helps students to reflect on their thinking about an issue and explore 

how and why that thinking has changed (Visible Thinking 2013). Therefore, it 

considered to be an effective way so as to enable kindergarteners to identify how 

their prior concepts about stereotypical bad fairy tale characters have changed. 

To encourage young students’ reflection the teacher used some tips inspired from 

Harvard’s “Visible Thinking” research project (Visible Thinking 2013): 

“When we begun this study, you all had some initial ideas about the stories’ 

characters. Take a minute to look at the concept maps and to remember what ideas 

you once held. Draw a picture to capture where you are now in your thinking and 

after that please tell the class what you think now. 

Children used colours and papers to illustrate their thinking. Pictures of each 

group were imported into Comic Strip Creator program and young students 

described their drawings. Besides “Drawing-telling” gives children the opportunity 

to communicate their thoughts by combining the medium of drawing with the 

medium of telling (Salmon & Lucas 2011). The descriptions were dictated to the 

teacher, who typed them into the dialogue balloons.  Following is the first group’s 

comic (Picture 2).  



 

Picture 2: The story from the wolf’s point of view 

 

Results-Discussion 

It has already been established that when kindergarteners get involved in creative 

writing they are involved in a continuous thinking process. For that reason, 

creative writing and visible thinking activities were used in this research in order 

to improve writing, storytelling and thinking skills.  

- As regards the effectiveness of the creative writing activities, many skills were 

enhanced. Creative writing activities challenged kindergarteners to show an 

increased appreciation for the importance of generating lots of ideas and exploring 

new ways of looking at things. The classic stories became a springboard for 

achieving originality and improvising while taking pleasure in the act of composing. 

Children had the opportunity to express themselves and record their ideas in 

words. Creating traditional stories from different points of view helped them 

recognize that creative writing is not only descriptive but it also involves ideas, 

themes, questions and imagination. Children used their imagination to question 

the fairytales’ values. The stories of the teacher’s choice reflected society’s 

perceptions and reinforced stereotypes. By retelling the stories, kindergarteners 

managed to extract the latent content from original fairytales and to use it as the 

beginnings of new stories. Hence, children broke some basic stereotypes that 

existed in fairytales and deconstructed stereotypical notions about animals and 

beautiful princesses.  Fairytales strengthened the power of emotion and developed 

the power of imagination. This motivated young students to understand that things 

are not always as they seem and that judging from appearances can be very 



dangerous. Clearly, it is difficult for children at that age to explore different 

perspectives from which a story may be told, especially when the story is widely 

disseminated across a variety of cultures like Snow White and Cinderella. Creative 

retelling however, enabled children to create new characters and to “see” the story 

through the eyes of that character. Likewise, children achieved to develop empathy 

skills and to go beyond the standards. The research also indicated the importance 

of social interaction for creative writing. Children’s joint writing led to advanced 

compositions and creative partnerships. Young students realized that writing is 

not necessarily a lonely process but can be done effectively through collaboration 

and team work. This is also suggested by many studies which have revealed that 

compositions written by pairs were more advanced than individually written ones 

and the benefits of collaboration carried over into subsequent individual creative 

writing (Hartup 1996, Vas et al. 2008).       

- As regards the effectiveness of the “See-Think-Wonder” routine, children 

improved their ability to notice details that took them deeper into the stories’ 

characters. Consequently, they managed to draw on evidence from their 

observations and to provide interpretations to teacher’s prompts. Many of the 

questions to the “Wonder” step were broad although some of the four year olds 

posed rather narrow questions. By offering enough time to look closely and by 

prompting them continually, the teacher enabled children to look at issues raised 

by the stories’ images and to separate thinking from wondering.    

- As regards the effectiveness of the “Step Inside” routine, kindergarteners pushed 

their thinking further by delving into the characters’ perspectives. Despite the fact 

that children at this age are concrete thinkers and have difficulty in seeing things 

from another point of view (McLeod 2010), they managed to move beyond 

stereotypical positions and portray characters in positive non-stereotypical ways. 

All stories however, didn’t equally motivated children. The animal stories proved 

to be strong stimulus for young students in order to enhance their imagination and 

help them introduce a character with different perspective.    

- As regards the effectiveness of the “I used to Think-Now I Think” routine, young 

students were able to reflect on how and why their thinking changed. The share of 

thinking contributed to the development of metacognition as children explained to 



their peers their shifts in thinking. Through this routine children developed an 

understanding of the term stereotype and recognized the implications of their use 

to the success and happiness of others.   

- As regards the effectiveness of the use of technology, both Kidspiration and Comic 

Strip Creator software offered and added value to the whole process. Using 

principles of visual learning, Kidspiration strengthened children’s ability to clarify 

their thoughts and organize information so as to retell the story from a different 

point of view. An added benefit was that Kidspiration does no rely on children’s 

advanced writing abilities but through the use of the sound menu challenged them 

to “tell” their own story using their authentic voice which proved to be very 

empowering in terms of motivation. Comic Strip Creator on the other hand, 

challenged young students to develop their storytelling skills by allowing them to 

import their drawings and composing imaginative dialogues. Therefore, it became 

an effective measure for revealing children’s thinking and promoting their creative 

writing abilities.  

 

Conclusion    

Creative Writing is clearly relevant to children’s imagination and thinking skill 

development. Using thinking routines to retell traditional stories from a different 

point of view, is a powerful method that encourages children to create alternative 

characters and think beyond the obvious. Taking into consideration the 

importance of these two approaches along with the contribution of technology, it is 

necessary for teachers to provide children with means to express themselves and 

to convey their thoughts successfully.   

 

Abstract: Considering the positive effects of creative writing in early learning 

experiences, the present study aims to determine the factors that enhance 

kindergarteners to communicate their thoughts and ideas through writing classic 

fairy tales from a different point of view. The study took place in a public full-day 

Kindergarten in Piraeus, where the teacher involved young students in thinking 

and re-writing based activities. Snow White, Cinderella and the Three Little Pigs 

were used as story starters. Kindergartners were encouraged to explore the 



characters’ viewpoints and compose their perspectives implementing the Visible 

Thinking approach of Harvard’s Graduate School of Education.  Several ICT tools 

were used to support thinking, writing and presentation of work and offer 

potential for children to be engaged as producers of their own imaginative stories.  

Data was generated through classroom observation and collection of student’s 

work. Findings reveal that the whole process enabled children to develop a higher 

order of thinking and exploration skills. Creative writing activities challenged 

kindergarteners to show an increased appreciation for the importance of 

generating lots of ideas and exploring new ways of looking at things. The classic 

stories became a springboard for achieving originality and improvising while 

taking pleasure in the act of composing. Through the thinking routines children 

were challenged to see the main characters from different perspectives and 

consider their thoughts and feelings. Hence, they developed social competence and 

empathy for others.  Lastly, the use of technology offered an added value to 

traditional instruction of creative writing. ICT tools appeared most promising even 

for the weak students who were motivated to approach several points of view and 

expand on them.  

Keywords: creative writing, visible thinking, technology 
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